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CHAPl'JsR I

THE PROBLEM AND DEFINITIONS OF TERMS USED:Today as never before in the history of education
has there been such a nationwide concern about the course
of the common schools of the United states.

Whether in

a small rural community of the mid.west, a suburban commu-

nity on the west coast, or an industrial area of the east
coast, a growing segment of citizenry is now becoming a
dema.nding critic of the educational system in our country.
In this era of telestar, guided missiles, and
moon journeys, the curriculum of our schools is constantly
fluctuating and rapidly changing.

The various agencies

influencing the curriculum are at work challenging the
present course of study in order to introduce new techniques and :methods of instruction.

The writer in review-

ing the many agencies exerting influence on curriculum
development has selected to discuss for the purpose of
this paper the role of the principal as an agent influencing curriculum development.
I.

THE PROBLEM

Statement of the problem.

The purposes of this

study are (1) to gain a familiarization of the functional
leadership role of the principal in curriculum development;

(2) to identify and to analyze the role of the
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principal in curriculum development as it would affect
his peers, faculty, and the curriculum field in general;
and (3) to draw conclusions as to the proper role the
principal should play in improving educational standards
in the curriculum of today's schools.
Importance of

lli

study.

As the designated

leader of his building the school principal is the key to
professional success in the instructional program of
school (4:110).

a

His wisdom in making decisions when

carrying out the policies of his supervisors, and his
attitude toward other administrators in the school system
are all part of a continuing instructional program of
success.

The principal, in. many cases, has the dual

responsibility of administering and supervising his
building.

While the fifference in terminology is in

most instances, minute, for the purpose of this study
the implication of administrator and supervisor is synonymous as both refer to the executive leader at his
individual school level (16:7).

In this paper the

writer will attempt to show how a principal stimulates
his faculty; interprets the efforts of the faculty to the
parents; and how he utilizes group dynamics and human
relationships to establish an atmosphere of pupil
learning, effective staff teaching, and community acceptance of his instructional program.
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II.

DEFINITIONS OF TI!."RMS USED

Asencies.

An agency is defined as any person,

organization, institution, or source which is instrumental
in exerting influence in curriculum. development and change.
Curriculum.

For the purposes of this paper the

connotation will be used that takes into account the two
factors of the environment and the individual.

Therefore,

curriculum constitutes all the educative experiences that
students have under the directions of the school (16:133).
Curriculum development.

It is the new techniques

and subject matter materials that are being created that
affect the curriculum of a school.

These changes in mate-

rials and teaching techniques would hence be considered
curriculum. development.
Initiator.

The principal taking the first steps

toward solving any problems is called the initiator.

The

enthusiasm, knowledge, and skill with which he does this
task labels him either a success or a failure.

In order

to take this first step in becoming the successful and
dynamic leader in his professional group the principal
must take responsibility and accept the challenge in
meeting and solving new problems.
Organizer.

The principal, as head of his building,

must be oriented to any new innovation that might develop
in the classrooms of his school.

To continue a program

4

of inquiry he must establish a systematic plan in which
everyone concerned knows his personal role in the execution of curriculum development in the school's instructional program.
Supervisor.

The supervisor in one who expedites

a particular phase of work.

An efficient supervisor is

one who has acquired an ability to work with a group of
individuals and to lead that group.
Team teachin~.

Team teaching is an effort to

improve instruction by the recognition of personnel in
teaching.

Two or more teachers are given responsibility

of a significant part of the instruction of the same
group of students (6:1).

CHAPrER II
SOURCES OF CURRICULUM D:EVELOPMENT
In recent years, as education has increasingly
become a popular public concern, certain sources of
the curriculum have become more obvious and more i.mportant.

These have been grouped into four categories

which are individuals and organizations, legal agencies,
the profession, and the students (5:72).
Individuals and organizations.

The first of

these four sources affecting curriculum development is
that of individuals and organizations.

Some of these

individuals are representatives of organizations which
have been extremely displeased with the effectiveness of
America's schools while others are self appointed critics
using the public platform to degrade the educational
make-up now found in our schools.

Many members of the

general public appear to be indifferent or apathetic
about school problems, (10:15) while there are groups
and organizations that support the traditional type
school curriculum.
Admiral Hyman G. Rickover has been a constant
critic of our school system as compared to that of
several foreign systems in which he f.:,und great merit.
Much publicity has been given Dr. James Conant, former
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Harvard University professor and president, who has
created and attracted the attention of the public.
During the past several yea.rs private foundations have exerted substantial influence on the curriculum of our schools.

The Ford and Carnegie Foundations

are two of the more prominent and influential organizations which have directed much of their attention to
the public schools.
Textbook publishers, materials producers, and
test m.akers have long been recognized as powerful sources
for curriculum change (5:73).

However, with the in-

creasing expenditures for educational programs, and

substantial technological d.evelopmen.ts, industry has
reorganized itself to focus on educatio.n and is actively
promoting new programmed materials, computers, television, and language laboratories.
In local communities, ind.i vidual citizens and
pressure groups have continued to function through
PTAs, chambers of commerce, labor unions, and real estate
and tax organizations.

Yet what is probably more signif-

icant, many agencies mentioned earlier, along with mases
media, have stimulated. lay citizens in local communities to make demands for many of the innovations and
changes advocated by public and private groups operating
on a national basis.
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Legal agencies.

The local boards of education

being actively petitioned by an interested public, lay
advisory groups, private foundations, and the mass media
have all led the local school board to become a maj,::,r
source of curriculum innovation.
The state departments of education and state
legislatures have long been. recognized as the primary
legal force determining the curriculum (5:74).

Their

influe.nce has been felt through required courses of
study, testing programs, requirements of local districts
to meet state accreditation and the inauguration of
special education classes for the physically and

mentally handicapped child.
The national government has long been a force
in the curriculum of the school.

With the recent

increased interest in guidance, foreign languages,
science education, head start program for children of
impoverished areas and the handicapped child the government has spent millions of dollars to further the cause
of education in these areas.
While legal agencies have always been a powerful
influence in curriculum development, their potency as
stimulators of innovation and change in the past ten
years has clearly been demonstrated.
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The profession.

During the 1920's and the 30's

education forces seemed to be one of the most active
curriculum determining factors.

The people in education

have often been perplexed during the past decade by the
frequency and ease with which lay citizens, foundations,
industry, and various legal agencies have outflanked
them and moved in to take over in areas where they, the
professional persons in education, had assumed they were
the major determinants.

The absence of policies and of

clear cut procedures for handling curriculum innovations,
additions, substitutions and modifications, especially
when these have been initiated by influences outside of
the school staff, is now very obvious (5:75).
However, in spite of this shifting of forces in
recent years, it appears that the ind.ividual classroom
teacher has much influence on what occurs in his classroom.

Groups of teachers, given in a supporting admin-

istration and community, can determine grade placement
as well as the overall spirit and nature of an educational program.

Individual administrators, from the

superintendent of schools to the principal of the local
school building, can have a tremendous impact on curriculum development.
Students.

Rounding out as the fourth source of

curriculum development is that of the student.

To be

9

effective, learning experiences must be adapted to the
abilities, aptitudes, interests and needs of the
learner (3:166).

Pupil-teacher planning is one of the

most effective tools today as the curriculum is actually
under development by the pupils themselves as the learning
proceeds.

What a pupil brings with him to school, subtly

and definitely influences what the schools can do.
Because of the attentions focused upon the characteristics
of children, educators today have greater insight as to
the tasks the school needs to provide the student.
These four major sources which exert influence

on the curriculum often form coalitions and act upon
one another.

Illustrations of this can be found in the

way which boards of education. have joined in support of
the Conant reports and proposals on the secondary school.
All.other example is to be found in the manner in which
both the Ford and Carnegie Foundations have simultaneously made proposals relating to the curriculum, even
if the proposals are quite different.
In a study of the selected practices in elementary and secondary schools, conducted as part of the
work of the Project on Instruction, school principals
were asked to rank, in the order of their use, ten kinds

of resources for developing the school program.

They

10

reported that textbooks outrank all other resources as
aids used in developing the instructional program.

Next

in order, and not far behin(! the textbooks, come curriculum materials prepared by state departments of educa.tion,
school systems, or local faculties.

Reports by prominent

educators and la;y:men rank much lower on this list of
resources (14:64).

Curriculum development, whether on a planned or
an unplanned basis comes about as a result of the
influence of a variety of sources which may be external
or internal to a particular school system.

These four

major sources and their effectiveness are conditioned
by their collaboration or at least by their compatibility
as well as by their disagreement or conflict with one
another.

CHAPTER III
THE ROLE OF THE PRINCIPAL AS THE INITIATOR
OF CURRICULUM DEVELOPMENT
One of the primary and vital agents influencing
curriculum development is found in the person of the
school principal.

The principal must be a person who

exemplifies the highest standards of a professional
person.

He is the spokesman of his building and his

interpretations of the school policies and philosophies
are conveyed not only to the faculty but to the public
as well.

These attitudes, reflected by the principal to

his staff, influence the teachers' thinking as well as
their actions.

The school image is established in the

community by the actions of the principal and staff.
The principal must demonstrate a sufficient
knowledge of curriculum procedures to command respect in

educational work for his school (1:100).

Because one

of the primary duties of the principal is to take charge
of the instructional program of his school, he must become familiar with the ever increasingly rapid changes

in the many areas of the curriculum.

Experience has

shown that principals are willing and eager to accept the
comparatively new responsibility for the educational
program in their individual buildings,1:100).
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In investigating the possibilities of establishing
changes in the school curriculum, the principal must go
about the task with discretion and an open mind.

There

are many commissions, research groups, colleges, book
publishers, and educators in general who are constantly
offering new innovations in hopes of bettering the curriculwn of our schools.

Researchers are continuously working

on reasons for certain skill and attitude changes of the
learner and necessitating educators to adopt new standards for developing skills and attitudes that are in line
with today's moving progress.

The school principal must

alwa:,s keep the goals and standards of bis school in

mind as he investigates and evaluates current curriculum
changes.

At the same time he must recognize that teachers

in the school, in varying degrees, possess potential
vision and competence relative to the needs and direct
tasks of curriculum similar to and possibly more extensive
than those of the curriculum leader himself (15:9).
Usually a central curriculum council is in charge
of instruction and some systems utilize both the central
curriculum council and the services of a curriculum
consultant.

Quite often it is the curriculum council

which decides upon what curriculum innovation may be
established and carried on under the leadership of the
council.

Frequently a principal who is a member of the
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curriculum council will volunteer to initiate a suggested
program of change in his building.
The ways in which a principal uses subject matter,
sets up goals, develops experiences, and, in general,
guides and controls the learning situation, constitute
his approach to curriculum development.

He should also

serve effectively as a question raiser, helping teachers
maintain a critical and thoughtful attitude toward learning
experiences (3:169).

The principal and his faculty

establish a set of goals and within the framework of
their understanding of the social and psychological
foundations of education make the decisions concerning
curriculum development.

The goals may vary in their

specifics from one situation to another but certainly
the following will be basic and important.

Those know-

ledges, understandings, concepts, points of view, abilities,
and skills will be selected which are judged to be most
important for (1) understanding the universe in. which
our children live, (2) effective living in the universe,
(3) evaluating further changes which will occur, and (4)

the development of each individual as a person toward
continuing self-realization (11:158).

It is definitely

a major goal of our schools to focus intently upon developing a well-educated person who can think constructively
for himself.
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The tremendously significant social, economic,
and political changes in the twentieth century, many of
them caused by rapid advancements in technology in the
past few decades, have made revisions of the curriculum
imperative (2:85).

Educators have revamped the curric-

ulum drastically during the past twenty years.

Courses

in family education, driver training, consumer education,
mental hygiene, safety education, economic education,
foreign languages for the elementary school have all
vaulted into existance in today's school as significant
subject matter material.

Many different methods of

instruction such as educational television, programmed
learning, the ungraded primary, team teaching, and
modular scheduling have entered into the curriculum of
our schools.
The writer will take for example one of the most
universally talked of developments in recent curriculum
history, team teaching, and discuss the possible methods
the principal would use in incorporating new developments
in his own instructional program, and to illustrate the
principles which guide curriculum development in our
schools.
A democracy demands of its education both quantity
and quality (18: 5).

The .masses in America have never

been educated so well as they are at the present time.
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The achievements made by the people have resulted in
new efforts in experiment with change in a constant
attempt to improve the educational standards we now
enjoy.

The schools have met the challenge of quantity

by having the majority of school age children in the

schools.
The key word confrontine; education today is
quality.

In order for our schools to do the quality

task expected of them they must keep pace with the

changes that sre being introduced everyday.

As the

principal surveys the available literature on team
teaching he must take into consideration the needs and
demands of his particular school.

The goals of the

school as viewed by the principal need to be consistent
with the higher administration's viewpoint.

In

thinking of initiating possible change in the instructional program of his school the principal must consider
his total staff -- administrative, teaching, clerical,
and custodial (13:20).
A fundamental consideration in the initiation of
any type of change in the instructional program must be
the conviction of the principal and his staff that there
are inadequacies in the present program and a belief
that a team teaching approach would alleviate some of
these inadequacies.

The success or failure of any project
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involves teamwork and the use of democratic procedure.
In his role as leader of the school the principal owes
a great responsibility to his teachers.

It is essential

to develop a group rapport at the inception of such a
change in the instructional program.

Teachers have a

tendency to develop a laissez-faire attitude and to feel
secure in teaching by the same methods year after year
without much change.

The principal sh~uld realize that

he is the professional leader of his building and that

he should endeavor to have his staff maintain an atmosphere of professional unity and a continuing desire for
improvement when working toward higher educational
standards and goals.

As he introduces team teaching to his staff the
principal must determine the readiness of the group for
change.

Improving the quality of instruction is a

continuing, complex undertaking (12:59).

While the

formats for change vary from one situation to another,
there are certain factors that must be present in 0rder
to create the change desired in the instructional program.
There must be a necessity for change and the staff must
be well aware of the need.

After the principal and his

staff have established and identified the intellectual
and cultural demands for change the group will then be
ready for developing planning sessions to put this
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current innovation in our schools on the drawing board.
An effective staff works together.

Cooperation and

effective participation shows an attitude of willingness.
In summary, consideration is given to the
responsibility that teachers and administrators share
in understanding and interpreting intQ educational
values the complexities of everyday living.

There must

be a c~ntinuous awareness on the part of all school
personnel striving for the initiation of instructional
programs which will increase the value of the learni.ng
situatic:,n.

CHAPTER IV
THE ROLE OF THE PRINCIPAL AS ORGANIZER OF
CURRICULUM DEVELOPMENT
By looking at the curriculum from several vantage
points the principal will have a better understanding of
the organization of the curriculum.

Curriculum organi-

zation is sometimes arduous, intricate, and complex.
There are very few school administrators who can devote
all their time and energy toward the instructional program of their school.

It is their task, however, to be

alert to the current trends in new methods and techniques
of instruction in subject matter material.

A common

formula for successful curriculum organization could be
developed as follows:
1.

Decide on the school's objectives.

2.

Determine what learning experiences will
best achieve these objectives.

3.

Organize the experiences for teaching
and learning.

4.

Judge whether the objectives are
obtained (1:55).

What are the objectives of the school?

The goals,

the learner, the individual classroom teacher, the school
principal, methods of instruction, and the means of
evaluation must in all certainty be considered.

But
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until the question of the objectives of a school is
answered no decision can be reached on establishing the
learning experiences that are of the greatest value.
In delving into the sources of the school's
objectives the literature identifies five main areas of
concentration.

One influence on the objectives of the

sehGol is the economic situation inherent in our society.
Schools emphasize the use of the intellec~ in problem
solving as an objective, thus enabling the learner to
cultivate his innate ability to think.
Another influence on the school's objectives is
the improvement of the quality of human relationships
not only among the members of a common race but also to
emphasize a more compatible interchange with the members
of the other races.

Our society is based on a democratic

ideal and the belief in human freedom.

Because of this

fundamental truth our schools consider teaching the
democratic way of life as one

Jf

our primary objectives.

Specialists from all walks of life have accumulated a vast storehouse of knowledge.

From this

reservoir ef learning, the schools select the writings of
those specialists best suited in the selection of objectives
that are geared to subject matter.
The last source of major concern can well be
the most important of all for the benefit of the learner.
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It is to give him the opportunity to absorb the values
and ideals of his society that the schools are constantly
striving for a quality-type education.
The forementioned 0bjectives are all combined
into the school's objectives for self-realization.

All

educational objectives would be stated so as to establish
a balance between the social and the individual objectives.

After the objectives of curriculum develGpment are
established. the school moves toward construction of a
curriculum pattern.
The American Association of School Administrators,
in their 1953 yearbook quote Carter V. Good that"··•
there are patterns of curriculum organization based on
the type of learning situation and include more than a
dozen ~ther expressions which are commonly used in discussiGns of curriculum organizations ••• " (1:57)
One of the most recent inn0vations in curriculum
erganizational patterns is team teaching.

The schools

of America are becoming crowded and the supply of teachers
is facing a serious shortage.

The only possible end

result would be a tremendous decline in the quality type
education that is desired by all America and necessary
to her existence.

In working with curriculum improvement

we must realize that regardless of the organizational

point of view, curriculum improvement is largely controlled
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by the importance that people attach to improvement in
itself.

The quality and the extent of people's involve-

ment in the program, the opportunities which are provided
for improvement, make for the flexibility of the organization itself (7:10).
In organizing the curriculum for team teaching the
principal faces many problems.

The process of change will

be difficult and complex and the teachers' attitudes will
be affected.

Instructional material must be improved

and there should be a constant search for new techniques
and procedures which will facilitate the methods of working
cooperatively in a team teaching approach.

Curriculum

development by even the simplest and most direct method
is time consuming.

Any form of curriculum improvement

activity must impre>ve the learning experiences of the
children.
Ronald

c.

Doll and his associates in a pamphlet

entitled Organizin6 for Curriculum Improvement, states
that from their experiences and from those of others they
have developed a list of criteria which they feel is
particularly important if desirable curriculum change is
to take place.

While there are varying viewpoints as to

the phrasing of the criteria, there is evidence that a
vsst majority of educators would find in them helpful
aids in their organizing for curriculum improvements (7:11-12).
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Delegation of responsibility is of prime importance.
The responsibility of leadership should come from the
persons in the local situation.

While leadership

qualities are important the responsibility would be
divided among several individuals so one person would not
be burdened with the full responsibility of conducting
such a program of change.
While organizing for curriculum change the principal must remember the emotional stability of his staff.

Personal security is one of the most challenging tasks
ef the principal.

It is his job to see that every mem-

ber of his staff feels a sense of belonging.

For if

just one teacher fails to cooperate failure can result
in the development of curriculum change.
Special mention should be made of the staff in
regard to the needed facilities that will be made
available.

The staff must have the adequate time to

discuss the prop~sed change and appropriate materials
and resources must be provided for the benefits of the
staff.

In constructing a possible change in the curric-

ulum it should be noted that the curriculum workers
attempt to work for solution of inadequacies which see.m
to them to be existing and important.
Curriculum development should be considered a
continuing process rather than something discovered one
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day and placed into operation the next.

In. order for the

principal to work effectively in his role of leadership
he must establish methods to keep a continuous appraisal
of the result of the curriculum program and to establish
effective means of how the appraisal of the curriculum.
could be revised and adopted in the school's instructional
program.
In viewing the role of the principal in the
implementation t0 team teaching into his instructional
program, one should be able to find an administrator who
possesses the ability to organize and to work in a

democratic atmosphere.

One of the most important tasks

for the administrator to perform is to have all of his
staff members on various committees within the framework
of his Grganizational pattern in developing team teaching.
The principal will have to be a person using judgement at
all times when working with his instructional staff in
curriculum change.

He should realize that he must make

an effort to prevent any dissention that might occur
among the teachers involved in such a program.

Staff

morale is very important for the principal to maintain
at a high level of consistency, for if staff morale
breaks down failure will develop in the curriculum change.
In the organization of change one must establish
procedures that will include all individuals in a build-
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ing.

One suggestion f0r initiating the change would be

to select a committee from members of the staff to study
the possible merits of creating such a program in their
own school.

A program that is initiated in this manner

will then have its nucleus in the person of the individual classroem teacher.

Working together discussing team

teaching, the teacher committee may develop a list of
criteria that might facilitate the implementation of team
teaching into their instructional program.

The teacher

committee will want to survey all material that is available on team teaching projects that have already been
developed and are now in progress.

By doing this the

committee will be able to evaluate the success of failure
of similar projects and to use this knowledge to strengthen
their program.
Importance of proper communication can not be
overlooked.

For effective planning to take place there

must be effective communication of plans, policies,
procedures, and achievement established and maintained
between persons who have a stake in a given curriculum

project.
The remainder of the staff would then be kept
abreast on the various findings that are uncovered by the
committees studying team teaching.

The use of curriculum

consult,t:fl.ts will assist the committee in understanding
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the need for establishing change in the curriculum.

The

teacher committee has many reasons to include the curriculum consultants in their inquiry.

The consultants might

be able to challenge the group into feeling the need for
change.
Another source of gaining valuable insight into
current curriculum trends would be to have the staff
attend workshops, work conferences, and institutes.

In

the atmosphere of the workshop, the teachers will learn
by doing.

Working as a group toward a set of common

goals should create staff enthusiasm.

In a workshop

atmosphere the teachers would be assigned different duties
and responsibilities so as to be a definite link in the
chain of curriculum development.
Another important means of stimulating teacher
interest in curriculum development would be to have a
group of teachers visit different school systems in the
immediate area. that have a variety of curriculum
innovations in progress.

By this means the teachers

who have gone ahead and have accepted the curriculum
changes will be able to inform other teachers of the
successes they have had and of possible remedies for
the problems that may have developed when a change in
the instructional program occurred in their building or
system.
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After the principal, the teachers' committees, and
other staff members have had the opportunity to investigate
the implications of team teaching, they would be ready to
move forward and establish the change.

Perhaps the

hardest task faced by the principal will be the selecti~n
of the teachers for the various job assignments.

Many

teachers will not want to be considered the head teacher
because of too much resp•::,nsibili ty that might be involved:
other teachers will welcome the chance to take a back
seat and assist in the establishment of change rather
than leading.

It will be the duty of the committee beads

guided by the principal to select the best qualified
teachers to lead the instruction of various subject matter
areas.

In the organizational makeup of team teaching the

principal will want the objectives of his teachers to be
in line with the objectives established by the school
district.

By using group dynamics, and showing the ability

to lead the principal will have in his hands the mold he
needs for establishing such en innovation as team

teaching in his scho0l.

CRAFTER V
THE ROL.8 OF THE PRINCIPAL AS $JPERVISOR OF

CURRICULUM DEVEL'OPMENT

One of the most important tasks of every school
administrator is to supervise and to evaluate the
quality of the instruction given by the teachers under
his supervision.

In doing this the principal who often

has the dual dole of administeriug and supervising his
building, must discover ways to work cooperatively
within the teaching staff.

The functions of a good

supervisor are many, and he must possess numerous qualities
of leadership if he is to be a success.

The principal

must develop the skills of leadership, human relationships, group process, personnel administration, and
evaluation in order for his school to be effective it
its endeavors.
As the supervisor begins to work with his staff,
he- must be sure that he has a functional concept of
leadership and a clear picture of the relationships he
wishes to attain in the group

(19:29).

In exploring the

role 0f the principal as a supervisor skilled in leadership three types of leadership will be discussed that
can be used tQ establish

a desirable status.

If a

supervisor "works on 11 a committee he will more than
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likely tend to control and dominate the group.

He may

believe that the g:uoup of which he is the leader feel$
he alone has the ability to hold the position of leadership of his committee.
The second type of leadership from the stand
point of supervision is the individual who "works for"
a group.

He may see his position as the person who

performs the purposes of the group of which he is the
leader.
The third type of leader is the person who
considers himself a member "within" a group.

Leadership

in supervision through the last type characterizes the
leader who is accepted and recognized by all as an
integral part '1)f the group.
Only after there is evidence for change through
evaluation should the supervisor begin to introduce any
type of innovation in the curriculum program.

Before

he initiates change the supervisor must make it clear

to his staff that only with the cooperation of the entire
staff will any type of change be desirable.
The supervisor builds a high group morale as
he starts to bring change into his building's instructional program.

Morale affects the amount of work a

person does (19:50).

If group morale is high there is

an awareness of enthusiasm for change, but, if staff
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morale is low, there would be in evidence a low degree
of awareness for curriculum innovation.
The conditions that teachers work under greatly
influence their performance and effectiveness as
instruct$rs.

It is the responsibility of the principal

in supervising his building to stand in back of his
teachers and in this same respect it should be the
teachers' responsibility to back the principal if there
is to be a cooperative atmosphere existing in the school.
As the principal initiates a change in his
building he must remember that teachers want to feel that
they have a part in controlling their destiny as professional educators.

In working with such a group the

supervisor will be able to have the teachers feel the
need to carry out decisions derived from group processes.
This builds recognition for establishing group action and
rapport.

If the pt>licy is made within a group the

chances for success are higher than they would be if they
were forced upon the group for acceptance.

When supervising a curriculum innovation project
the principal must see to it that the entire staff works
together toward the establishment and achievement of
goals set up by the staff.
The development of leadership in group members
involved getting them to assume responsibility for the
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planning and development of a program of change, it also
involves creating the type of atmosphere in which they
are encouraged and stimulated to exert their full native
ability (19:61).

The supervisor helps the staff members

achieve leadership as he is also releasing the full power

of the group to obtain greater goals.
In attaining the objectives of certain curriculum
projects there must be a feeling of unity in the group
that puts curriculum innovations into practice.

The

supervisor must be the type person whose personality is
likeable and who enjoys establishing and developing
effective ways to meet people as well as to work with
them in a group atmosphere of admiration and respect, and
thus gather together the differing members and unite them
as

a whole group.
Another vital task of the supervisor is to

determine which method will create the greatest amount of
productivity in a staff of teachers.

To secure this

productivity he must unite the staff as ~ne.

If the

faculty believes in what they are doing as classroom
teachers and it is in the right direction, it is up to the
principal to foster this ability to succeed in his staff
and to aim for even higher plateaus of achievement.
The principal as the supervisor in curriculum.
development very often creates group power through
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coordination of activities.

Group power is the total

capacity ef the group centered upon the attainment of
definite goals and operating through relationships built
up under the guidance of the supervisor (19:166).

The

real leader of a faculty is the one who organizes the
experiences of the group so that others might avail themselves on the experiences in solving some of their own
teaching problems.

He brings the group together in

order for them to feel an increased responsibility for
the advancements in the educational field.

The super-

visor should be a forward thinking person in order to
foresee some of the answers of problems that might arise
at the outset of curriculum innovation.
In the supervision of curriculum planning the
principal should be most explicit as to what the duties
and responsibilities of the staff might be in a program
ef proposed curriculum change.

While preparing the staff

a possible change in the instructional method the following suggestions might be reviewed (19:179).
1.

Chief questions in staff planning should
be:
What is the job?
How can it be done here?

2.

Let the staff know that solutions proposed
by the official leader are possible courses
of action, not official rulings.

3.

Let the group know the b~undaries of its
authority and its relationship to other
gr~ups.
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4.

Define the function of the group and
any sub groups.

5.

Let the staff know the procedure that
is being used.

6.

Keep the procedure flexible and subject

to change by the group.

7.

Help members to study group techniques
and ways to improve porcedures.

8.

Stress that faculty discussions are the
place where ideas can be advanced and
tested without fear of embarrassment.

9.

As the group becomes more mature the
supervisor should assume a coordinating
resource person role.

The principal, as the supervisor of his building,
must provide the type of experience that make for teacher
grGwth and should make every attempt in placing the
teachers in a position where they are content and their
abilities are being utilized to the greatest potential:
the professional attitude is of greatest importance.

It

is only with the entire faculty sharing in the feeling of
unity and professionalism that there can be a sense of
success and progress in a curriculum innovation.
As the principal accepts the responsibility of
supervising new curriculum departures in his building he
will be faced with many decisions.

It is his responsibility

to see to it that such a curriculum development program
runs smoothly.

In doing this the principal must realize

that in supervising change he takes it upon himself to
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lead his staff through many periods of adjustments such
as planning the venture, meth::>ds of instruction, visualaid materials to be used, physical facilities, sequence
ef scheduled events, and overall greup planning.
In viewing team teaching as a curriculum project
the principal must constantly be on the alert for similar
projects in action which might assist in providing ideas
for improvement and revamping certain problem areas.
The supervisor should bring to his faculty the
ability t0 establish community relationships.

For in

such a program @f change the comm.unity will want to be
made aware of the reasons behind such a change in the
curriculum as team teaching.
Team teaching is a relatively new concept in the
instructional program of today's schools.

The principal's

role in such a program would greatly depend upon his knowledge ef present day trends in education and his ability
to prGperly set up such an innovation.

To supervise a

team teaching project the principal must maintain the

cooperation of his staff at a high level r.,f enthusiasm.
The work involves long hours of planning that must be
followed by the very careful execution of the step-bystep procedures involved in such a program.
The supervisor of any curriculum development project must be well established in his field of curriculum
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work and familiar with the goals set forth by the district
and staff with which he is connected.

In overseeing such

a new idea as team teaching there will be constant de-

mands pressured en the principal as well as the answers
needed to satisfy certain skeptical members of the commu-

nity as they view askew any changes taking place in our
schools.
The hope for improvement o.f the school program
lies in the revision of existing practices and procedures

in light of sound evaluation (19:293).

In this vein one

should be able to think of various practices that have
been used, changed, and redeveloped to fit different
educational situations.
In the area Qf curriculum development we find that
evaluation of former instructional practices plays a very
important role in the development and establishment of
more recent curriculum innovation.

Because of the

drastic need for utilization of space, and the need to
tap the resources of the most skilled instructors a revamping of the curriculum is continuously in progress.
An imperative need to strengthen our present educational
system must be established to meet the demands of our
present day society.
Und.oubtedly one of the most important tssks of
the principal will be to assist in the evaluating of the
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curriculum project.

The effect that su1.;tt a <.;Urriculum

devel~pment project may have had on the school community
might go scarcely noticed or it might create the greatest
interest in education the school has seen for years.

The

ability Gf the principal and his staff in communic&ting
tG the general public is very important.

If such a pilot

project•• team teaching is carried out in a school, the
public has a right to know the consequence of such a
project.
Supervising principals have suggested the following criteria as relating to the evaluation of supervision.
I.

Supervisors must accept the principle that
supervision is a cooperative service activity
whose goal is to help teachers perform more
effectively and more efficiently.

2.

Supervision must release the energies of the·
professional staff in creative ways, to solve
both individual and c0mmon problems.

3.

The evaluation ©fan elementary supervisory
program should be a fundamental part of the
program itself.

4.

Evaluation should be continuous.

5.

The aim of evaluation is to improve supervision and, ultimately, instruction for
pupils.

6.

A supervisory program should be evaluated
in terms of its own objectives and the
instructional improvement that it
achieves (16:301-2).

CHAPI'ER VI
SUMMARY AND CONCLUSIONS
I.

SUM.MARY

With the rapid changing of today's complex
society educators must strive for the answers not only
to the questions asked today but also to the questions
of tomorrow.

Numerous changes have taken place during

the past two decades and countless more await us in the
future.

Today there is a continual shifting current of

change all around us.
to stay.

Planned obsolescence is with us

The styles of dress, our homes, and cars are

fickle to the whims of the day.

Our national mores and

ideals are being questioned and the answers to these
challenges are restless and often volatile; with this
comes the inevitable, the changing style and instructional
program of our schools
Whether it is the educational television in our
classrooms ~r the foreign language instruction in the
primary grades, our methods of instruction have evolved
drastically since the days of our parents and are broad
hints that methods in the relatively near future will
change and adapt even more.

Educators must experiment.

They must look into the future and anticipate the demands

37
our society will ask to fulfill and carry out in their
instructional program.

Effective education must change

with the times.
A look to the future will be an essential characteristic of the school's professional staff.

The

staff must be trained in techniques of performing effective research in a local scho•l setting.

The correla-

tion ef thinking, teaching, and research processes will
be recognized by the staff that strives to define problems in scientific terms and techniques.

The answers to

problems will be sought by using verbal and statistical
procedures that will evidence confidence in the findings
that are gathered.

With this in mind one begins to

realize the modern world coming into focus by utilizing
automation to suit our needs.

The school's accomplish-

ments will be measured in terms of the purpose for which
they were established.

Thus must there be a constant

evaluation and re-evaluation of the curriculum patterns
in our schools.
II.

CONCLUSIONS

After reading and studying the numerous articles
concerning curriculum development it is the conclusian
of this writer that there are specific roles which the
principal must play in each phase of curriculum develop-
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ment; (1) the initiation, (2) the organization, and (3)
the supervision of the program.
The principal, as the instructional head of his
school, must be cognizant of the many influences being
exerted on the currit·ulum and the public schools in today's
society.

Huge foundation grants are being given to

individuals to study the school's curriculum and operational set-up.

The local, state, and national boards of

education have interested lay citizens working on various
committees pertaining to the educational programs provided for our students.

The federal government is

spending millions of dollars for the rehabilitation of
the school dropeut, for the basic education of the mentally
and physically handicapped. child, for the impoverished
student, and for college grants to aid institutions and
for further research into unexplored dimensions of education.

Many educators are constantly developing new

techniques of instruction hoping to improve the quality
of our educatienal system.

Students influence the curric-

ulum by demanding and expressing their needs for a more
diversified education so they may better prepare th~mselves to fit into the increasingly complex and techno-

logical world of business and industry.
In the initiation of curriculum innovations the
principal:

39
1.

is aware of current social and cultural
trends in today's society.

2o

keeps his staff informed of ch~nging
curriculum practices.

3.

encourages his staff toward professional
realization.

4.

is willing to cooperate with his staff
and fellow administrators in introducing
much changes that will be useful to his
school and community.

5.

is aware of the many influences prevailing
upon the curriculum today.
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reoognizes the competency of his staff.

7.

encourages his staff to be informed of
the many new developments and trends
which would increase the effectiveness
of the classroom instruction.

8.

realizes that the evaluation of the
individual and the group of which he is
a part also serves to indicate needed
change in various aspects of the
educational program (17:510).

In the organization of curriculum innovation in
the school the principal must:
1.

share the responsibility far change with
his fellow workers.

2.

have staff unity for the completion of a
successful program.

3.

communicate with his staff in regard t0
school policy and procedures.

4.

assist in training the staff in introcing new teaching techniques and practices.

5.

be aware of the need for constant evaluation
of the school program.

6.

have the support of the staff before
experimentation.
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7.

be in communication with other systems
planning and operating the same type
curriculum innovation he wishes in his
building.

8.

have the proper facilities, materi~ls,
and resources made available to his staff
and co-workers.

9.

encourage teachers t0 attend professional
meetings and workshops relating to proposed
change.

10.

create proper communications with the
public concerning curriculum change.

11.

be sure that the role of individuals and
sub-groups in the t0tal educational enterprise are clearly defined and are understood (4:165).

12.

see that the 0rganizational structure
provides systematic and effective
procedures for identifying and developing all individuals with leadership
potential (4:166).

In the supervision of a proposed curriculum change
the principal:
1.

must be aware of the democratic process.

2.

should possess the ability to work within
the group.

3.

must establish group unity and morale.

4.

must foster enthusiasm and a feeling of
responsibility for the project.

5.

end staff must realize that the goals of
the school and community have common bonds.

6.

should be aware that human relationships
and skills are apparent in all aspects
of the school's functioning.

7.

must realize that teachers, specialized
personnel, parents, and pupils all particpate in the appraisal process.
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8.

should help teachers in understanding that
curriculum modification is reflected in the
child's future (16:136).

The solution of problems in the curriculum field
cann~t be viewed as final, because new issues, new developments, and new demands continually arise (8:646).
Society places its c~nfidence in education and respect
f0r the profession is maintained and earned when educators keep in focus their commitment to a quality type
curriculum.

Quality education is created and maintained

out ~f persistent efforts to keep purposes specific and
clear, to foster programs of instruction thet reflect
the goals of society and to participate in the ce>ntinuous evaluative process of our schools' curriculum
program as it affects the citizen, the educator, and
the learner.
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